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Multi-District
Outreach Projects
School-to-Work
Transition Initiatives
William Halloran, Ph.D.
Office of Special Education Programs
Office of Special Education and

Rehabilitative Services
U. S. Department of Education

To date the Office of Special Educa
tion and Rehabilitative Services
(OSERS), U.S. Department of Education,
has funded 14 projects in the multi-

...0i district outreach priority. Eight projects
that were funded in 1991 are just
expiring, while six new projects are just
beginning a three-year funding period.

The Multi-District Outreach Projects
for Services for Youths with Disabilities
are intended to assist in the adoption of
proven models, components of models,
or other exemplary practices. These
practices must be designed to improve
secondary education and transition
services in areas such as continuing
education, self-determination, voca-
tional education and trainir g, sup-
ported or competitive employment,
leisure and recreation, or other aspects
of independent living.

Projects receiving outreach grants
must coordinate their dissemination
and replication activities with relevant
state and local education agencies,
consumer organizations, JTPA service
delivery areas, and projects funded
under the State Systems for Transition
Services for Handicapped Youth
Program. The purpose for the coordina-
tion is to create a greater awareness of
proven practices that have been suc-
cessful in improving secondary and
transition services. Funded projects will
have demonstrated that they are state-
of-the art and have provided recent,
unambiguous evaluation information
supporting their effectiveness.

The need for dissemination and
replication of exemplary practices is
particularly relevant at this time. State
and local education agenci.es are
working on implementing the transition

services requirements of the Individuals
with Disabilities Education Act (IDEA).
The IDEA provisions require a statement
of needed transition services be in-
cluded in the individualized education
program (LEP) for each student begin-
ning no later than age 16, and at a
younger age if determined appropriate,
and that the services be updated on an
annual basis. Currently, states are
striving to provide improved transition
services to students with disabilities.

Thus, state and local
service agencies
need information
and assistance in
accessing the range
of available, success-
ful practices,
curricula, and
products.

A second relevant
factor for the need
for information on
successful practices
is the emergence of
the School-to-Work
Opportunities Act of
1994. This Act
established a

national framework within which all
states will create statewide School; 3 -

Work Opportunities systems. It calls for
major restructuring and significant
systemic changes to facilitate the
creation of a universal, high - quality,
school-to-work system that will enable
all students in the United States to
successfully enter the workforce. All
students are defined to include indi-
viduals with disabilities. The Act
contains three major components:
school-based learning, work-based
learning, and connecting activities.
Successful models and practices in the
three component areas have been part
of the Outreach Projects supported
under this program.

Having knowledge of the various
projects supported in the area of
secondary and transition services over
the years gives me the confidence to
state that individuals, projects, or
programs providing services to youths
with disabilities should be at the
forefront of leadership in the implemen-

William Halloran,
Ph.D., Secondary Edu-
cation & Transitional
Services Branch, Office
of Special Education
Programs, is project
officer for the outreach
grants.



tation of the IDEA provisions as well as
the School-to-Work Opportunities Act.
It is extremely important for all who
have developed unique approaches to
improving secondary and transition
services for youths with disabilities to
share their knowledge, experience, and
expertise with others seeking to develop,
expand, or improve secondary and
transition services for all youth.

Newly Funded Outreach
Projects in 1994
The Choicemaker Network
Contact: Jim Martin
University of Colorado
Center for Educational Research
P.O. Box 7150
Colorado Springs, CO 80933-7150
Phone: 719-593-3672
Model: Choice Maker Self-Determination
Transition Curriculum
Implementation sites: Colorado,
Florida, Iowa, South Dakota, and West
Virginia

Project Abstract: To date there exists
no self-determination transition
curriculum utilized consistently within
multi-state regions. The Choice Maker
Network will improve the outlook by
establishing and implementing a train-
the-trainer model of curriculum
development and infusion across
multiple states. The project will provide
substantial innovative materials and
practices during and after the three-year
funded period.

The Choice Maker Network will
integrate self-determination transition
assessments, curricula, and methodolo-
gies from at least five self-determination
transition projects across the country.
The model will allow users to match the
instructional packages to the unique
needs of their students and environ-
ments. A menu of self-determination
practices and methodologies to supple-
ment existing transition practices will be
offered. These will teach critical self
determination skills across priority

transition areas. Included are : (a) self-
awareness (b) self-advocacy, (c) self-
efficacy, (d) decision making, (e)
independent performance, (1) self-
evaluation, and (g) adjustment.

Implementation sites in Colorado,
Florida, Iowa, South Dakota, and West
Virginia will be established. In the first
year, each site will establish a self-
determination implementation team
responsible for state site implementa-
tion. This team will include state level
transition coordinators, school adminis-
trators, teachers, students and adults
with disabilities, parents, university
preservice trainers, and community
agency representatives.

Six individuals from each state
implementation team will attend a four
day train-the trainers implementation
and dissemination workshop in Colo-
rado Springs. The implementation sites
will remain in constant communication
through monthly conference calls.
During the second and third years the
Network staff will provide on-site
training workshops and technical
assistance. Throughout the project
Network staff and consultants will
develop, V.lot, revise, and secure
additional self-determination curricu-
lum and methodology. The Network
staff and implementation teams will
coordinate their activities with state and
local educational agencies, consumer
organizations, and other administrative
and advocacy groups.

Transition Planning for
Adolescents with Serious
Emotional Disturbance:
An Outreach Program
Contact: William Bursuck
Center for Educational Services
425 Fisk Avenue
DeKalb, IL 60115
Phone: 815-756-2305
Model: Best Practices in Transition and
Community-based Health for Students
with Serious Emotional Disabilities
(SED)
Implementation sites: Illinois

Project Abstract: Perhaps no other
area of special education currently
presents more challenges to school and
community personnel than teaching
students with serious emotional
disturbance. Recently published
government documents, follow-up data,
and national reports underscore the

challenges. Summarized, these findings
show that their school drop-out rate is
over 40 percent. Upon leaving school
nearly one-third of these students are
neither working nor receiving training
for work, and perhaps as many as 40
percent are likely to have a police record
shortly after leaving school. As indi-
cated, students with SED demonstrate
specific and persistent problems in the
areas of academic, social, vocational,
and personal adjustment.

This project proposes to assist other
communities to implement a "best
practices" approach to transition that
was developed over the past few years
(Cumblad, Peterson, Quinn, & Epstein,
in press; Epstein, et al., 1993). The
salient features of the model are as
follows. First, community leaders agree
on principles of care and a target
population, and write a memorandum
of agreement. Second, interagency
transition teams collaborate in writing
and planning transition plans for
students with SED. Third, case manage-
ment occurs whereby case managers
expedite the development of a compre-
hensive transition plan, broker services
necessary to meet transition goals, and
monitor transition outcomes. Fourth,
family members are empowered to
contribute to transition plans, to obtain
access for needed resources, and to
advocate for their child. Fifth, individu-
alized care provides for strength-based
assessment, for comprehensive life
domain planning, and for services to he
unconditional and culturally competent.
Sixth, students are prepared to evidence
self-determination skills (e.g., self-
awareness, personal planning, self-
advocacy, problem-solving, self-
management). Seventh, school-based
transition programming is provided in
basic skills, functional skills, learning
strategies, tutorial access and vocational
instruction.

This outreach transition program is
intended is ciend this model. In year
one, this model transition program will
be replicated throughout DuPage
County, Illinois. In years two and three,
the model will be extended throughout
the State of Illinois.
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Project OUTREACH
(Opportunities Utilizing
Teaching Resources with an
Educational Assessment and
Curriculum Hierarchy)
Contact: Virginia Posey
CASAS (Comprehensive Adult Student

Assessment System)
8910 Clairemont Mesa Blvd.
San Diego, CA 92123
Phone: 619-292-2900 x363
Model: Employability Assessment Model
Implementation sites: Arizona, Califor-
nia, and Idaho

Project abstract: The purpose of
Project OUTREACH is to customize,
evaluate and disseminate a proven
comprehensive employability assess-
ment model and assist secondary
students with specific learning disabili-
ties to transition from secondary school
to postsecondary environments.
Specifically the objectives are to 1)
identify the basic skills required to enter
specific jobs or job clusters for voca-
tional training and/or employment
settings, 2) assess the basic skill needs of
students related to specific jobs and
training requirements, 3) provide
curriculum management strategies for
teaching and assessing progress for
mastery of these skills, and 4) evaluate
the effectiveness, disseminate informa-
tion and assist educational agencies in
three states in implementing the model.

A total of 600 secondary students with
specific learning disabilities will partici-
pate in the customization of the model,
representing eight sites in the states of
Arizona, California, and Idaho. A written
plan for implementation of the model
will be developed for each one of the
eight unique sites. The evaluation and
dissemination activities will be coordi-
nated with relevant state and federal
transition projects for each state.

The model will result in appropriate
and successful placements in commu-
nity-based work settings, vocational
education and training, adult and
continuing education. postsecondary
education and/or employment. Criteria
will be established for successful
implementation and the effects of the
model components for the replication
sites will be described, including costs
for implementation, needed personnel,
staff training required and the sequence
of activities needed for implementation
of the model.

Developing the Capacity of
Systems to Transition Students
with Severe Disabilities from
School to Work Using Natural
Supports Project
Contact: Jo-Ann Sowers
University of New Hampshire
Institute on Disabilities
10 Ferry Street, Unit 14
Concord, NH 03301
Phone: 603-228-2084
Model: Natural Supports in Employment
Implementation sites: New Hampshire,
Maine, and one other Northeastern
State

Project abstract: The goals of this
project are to replicate. evaluate, and
disseminate a model that will enable
youths with disabilities to obtain and
maintain employment using naturally
supported employment approaches.
The model has been developed and
implemented in one school district in
New Hampshire through the New
Hampshire Natural Supports Project.
The rationale for the model is derived
from a recognition of the weaknesses in
the current job coach model of sup-
ported employment. The components of
the model are 1) A Career Planning
Process (CPP); 2) job search through
networking; 3) school and agency staff
function as employment consultants to
coworkers of the employee with disabili-
ties, rather than as direct job coaches to
the employee; and 4) a focus on assist-
ing employee to develop social connec-
tions with co-workers.

The model will be replicated in five
school districts and communities in
New Hampshire, two in Maine, and one
in one other Northeastern state. Model
replication will be initiated in New
Hampshire year one, in Maine year two,
and in the third state year three. One-
hundred eighty youths with disabilities
will participate in the project and will
be placed into jobs using naturally
supported employment strategies.

Three Northeast Regional Natural
Support Conferences will be conducted
by the project to provide replication
sites the opportunity to share their
activities and case studies of youth with
whom they have worked. Youth,
families, and employers will also
present at these conferences.
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Collaborative Transition
Teams Outreach Project
Contact: William Sharpton
University of New Orleans
Special Education and Rehabilitative

Services
Education Building 220
New Orleans, LA 70148
Phone: 504-286-5592
Model: Collaborative Transition Teams
Implementation sites: Louisiana,
Kansas, and Oklahoma

Project abstract: This project pro-
motes the use of a collaborative team
model for the design, implementation,
and evaluation of transition services for
youths with disabilities. The model of
collaborative teaming was developed
and field tested by the Multi-district
Transition Project at the University of
New Orleans funded by the U.S. Depart-
ment of Education. The model uses a
structure to assist interagency teams in
designing procedures for transition
services according to three formats: I)
application to students and consumers,
2) role of various transition teams, and
3) role of participating agencies and
organizations. The collaborative
transition teams focus on two levels of
service delivery: 1) student and con-
sumer outcomes, and 2) systems
development and support.

A key component of the model is the
participation of families and consumers
as equal members of the design team.
In each outreach site identified for
participation, family outreach programs
are included as members of the local
and state core teams. Student outcome
data are also used as a core component
of the evaluation plan for the transition
teams' efforts as well as for the overall
project.

The project will provide outreach
services in three states - Louisiana,
Kansas, and Oklahoma. Project staff will
provide technical assistance at both the
local and state levels. Initial technical
assistance will be provided to a local
transition team in each state. Following
one year of operation using the collabo-
rative model, technical assistance will
be provided to each state core transition
team to replicate the collaborative
model in another site using personnel in
the original site to provide peer training
and support.



School-to-Work Outreach
Project
Contact: David Johnson
University of Minnesota
Institute on Community Integration
Room 6, Pattee Hall
150 Pillsbury Drive
Minneapolis, MN 55455
Phone: 612-624-1062
Model: Collaboration and Networking
Implementation sites: Nationwide
impact

Project abstract: Specific goals include
1) forming collaborative working
relationships with parent and consumer
organizations, the national network of
transition State Systems Change
Projects, state School-to-Work Opportu-
nities Planning Teams, Regional
Resource Centers (RRCs), and other
national groups and organizations, 2)
establishing a National Advisory Panel
to provide input on identifying proven
models and exemplary practices, 3)
creating a national outreach model, 4)
establishing a comprehensive identifica-
tion, review, and selection process to
ensure that the models, components of
models, and exemplary practices are
consistent with Part B of IDEA, 5)
producing and disseminating written
descriptions of proven models, 6)
establishing outreach and technical
assistance capabilities, and 7) evaluating
the outreach activities.

.01

Expiring
Outreach Projects
Project TOP- Ohio's Multi-
District Inservice Transition
Outreach Program
Contact: Robert Baer
310 White Hall
Kent State University
Kent, OH 44242-0001
Phone: 216-672-2662
Model: Statewide Transition Inservice
Implementation sites: Ohio

A recent survey conducted by Kent
State University and the Ohio Division
of Special Education highlighted the
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impact of Ohio's Multi-District Transi-
tion Outreach Project (TOP). This survey
was conducted at a statewide special
education supervisors meeting on
September 30, 1993. It was given to
nearly 700 meeting participants. A total
of 307 surveys weie returned with 277
fully completed.

The statewide survey showed that by
the end of year two, TOP had trained
nearly 39% of the special education
supervisors and coordinators in the
Ohio sample. TOP training was found to
be significantly correlated with imple-
mentation of IDEA transition policy, as
well as implementation of other best
practices in transition (p < .01). While
training from all Ohio sources was
significantly correlated with implemen-
tation of IDEA transition policy, TOP
training was the only training signifi-
cantly correlated with implementation
of non-mandated best practices in
transition. These include follow-up
studies, school/interagency transition
teams, parent/student involvement, and
employer involvement.

A follow-up survey was conducted in
October 1994 to examine changes in
Ohio transition practices that had
occurred over time. This study should
highlight the progress of TOP-trained
schools and evaluate TOP's progress in
reaching special education supervisors
and coordinators statewide. These
results should be available by January
1995.

4\ext Steps Multi-District
Outreach Project
Contact: Linda McKelvy
Parent Educational Advocacy

Training Center
10340 Democracy Lane, Suite 206
Fairfax, VA 22030
Phone: 703-691-7826
Model: NEXT STEPS Transition Series
Implementation site: State of Virginia

The PEATC (Parent Educational
Advocacy Training Center) is in the final
stage of the three-year grant. The major
product outcome of this grant has been
NEXT STEPS: The Transition Series. The
series includes six workshops to assist
families to prepare for young person's
transition from school to adult life in the
community. Workshops include:

#1. Making it in the Real World
#1. The Individuals with Disabilities

Education Act (IDEA) requires transi-
tion planning for all students with
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disabilities.
#3. Self-Advocacy and Supports:

Keys to Independence
#4. Moving On: Life in the Commu-

nity
#5. Getting Ready: Preparing for

Work While in School
#6. Planning Ahead: Future Finances

and Supports
Transition Assistance TEAMS consist-

ing of a parent, an educator and an adult
service provider were trained in 14 local
school divisions. These TEAMS offered
61 transition workshops to over 1350
parents, students, and professionals. In
addition, the TEAMS reported providing
direct service, of some kind to 187
students and 298 families. Direct
services included such activities as
assistance in getting SSI, transportation
and assistance for vocational evalua-
tions, providing support for students to
attend a transition conference, a work
study experience, "possibilities tour" of
services in the community, advocacy in
assisting students to conduct their own
IEP/ITP meetings, etc.

Workshop evaluations from students,
parents and professionals were over-
whelmingly positive, with the resound-
ing theme that more training is needed!

Replication of the Marriott
ouildation's "BRIDGES"
ra nsition Model

Contact: Nancy Carolan
Marriott Foundation for People

with Disabilities
Marriott Drive
Washington, DC 20058
Phone: 301-380-8403
Model: Bridges...from School-To-Woik
Transition Program
Implementation sites: Montgomery
County, MD, Washington, DC, Los
Angeles, San Francisco, San Mateo
County, CA, and Chicago, IL

The Marriott Foundation for People
with Disabilities was established 1989 by
the family of J. Willard Marriott, founder
of Marriott Corporation. The
Foundation's mission is to foster the
employment of young people with
disabilities. To achieve this mission, the
Foundation developed and operates a
transition program, "Bridges...from
school-to-work."

The Bridges program has two impor-
tant purposes: providing students with
Job training end work experience that
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enhance employment potential, and
helping local employers gain access to
an often overlooked source of employ-
ees. Bridges gives students with disabili-
ties the opportunity to learn, grow and
succeed through a program that
involves employers, schools, students
and their parents.

In its first year of operation the
Bridges model had clearly demonstrated
its effectiveness. Of the 157 students
who entered the program, 138 were
placed in competitively paid internship
positions. Of those who completed the
internships 79% gained permanent
competitive employment. Many of the
remaining 21% turned down employ-
ment offers and elected to return to
school or pursue other interests. The
entry-level jobs held by Bridges youth
represent a broad spectrum of occupa-
tions and reflect current labor market
needs in each geographic site. A sub-
stantial number of the positions hold
potential for career advancement.

To date, Bridges has placed over 1300
students with over 80 employers in six
locations.

Project ACTT (Arizona
Community Transition
Teams)
Contact: Laura Love or Gay McLaughlin
Arizona Department of Education
Special Education Section
1535 W. Jefferson
Phoenix, AZ 85007
Phone: 602-542-4831
Model: Community Transition Teams
Implementation sites: Arizona

Over the past three years, the Arizona
Department of Education's Special
Education Section has facilitated the
implementation of 17 community and
regional transition teams, encompass-
ing over 40 school districts. Using the
Community Transition Team Model
developed at the University of Oregon,
local community/regional stakeholders
were identified and teams were devel-
oped in predominantly rural and/or
Native American communities. A needs
assessment was administered during the
team's first year. Program goals and
objectives were identified, tasks and
timelines were developed, and projects
implemented. At the end of each year
teams evaluated the progress toward the
accomplishment of their selected goals
and identified a plan for the next year.

Semi-annual Leadership Institutes
have been held allowing networking
among representatives of the teams.
Assorted training and information
sessions have been offered during these
Leadership Institutes.

A lending resource library of printed
materials and videotapes was developed
during the first year of the project and
expanded during each subsequent year.
This library is available for all request-
ers.

For the 1994-1995 school year, a new
component has been added to the team
structure. Four teams have been
targeted to affect change for two r.-
more young adults, aged 14 to 26, who
are eligible for services as both deaf and
blind. This is the first time a specific
category of students has been selected
for consideration.

Program staff feel that Project ACTT
has been a tremendous success. The
Arizona Department of Education has
agreed to continue to fund support for
team activities. Two additional teams
have been selected to begin team
activities since the close of the federal
grant. Development of more teams is
planned as the resources become
available and the need becomes evident.
Semi-annual statewide networking
activities will be continued for teams.

Transition Project: Multi-
District Outreach
Contact: William Sharpton
University of New Orleans
Special Education &

Services
New Orleans, LA 70148
Phone: 504-286.5592
Model: Interagency Model of Transition
Services
Implementation sites: Louisiana

Because of the increasing numbers of
students with severe disabilities exiting
our nation's public schools yearly, a
critical need exists for quality transition
services to provide for lifestyle options
in the least restrictive setting. The
project recognizes this need through the
development of an interagency model of
transition services throughout the State
of Louisiana in five local education
agencies. The project is designed as a
cooperative effort between the Univer-
sity of New Orleans, the Louisiana
Department of Education, and Louisi-
ana Rehabilitation Services.

The project provides technical
assistance to local interagency teams

funded by the two cooperating agencies.
Project activities will assist local and
state agencies in the systematic imple-
mentation of model components in
order to ensure that effective transition
services are delivered to individuals with
severe disabilities, ages 16-22. It is
anticipated that at least 90 students will
benefit from project activities, including
30 students who will exit from schools
during the grant period.

The model is designed to be individu-
alized to meet the presenting needs of
urban, suburban, and rural areas. This
feature, in addition to the fact that state
interagency leadership will cooperate in
the implementation of the project,
ensures that a model of service delivery
is developed that can be implemented
statewide via IDEA.

The project is designed to Include
innovative components that represent a
new form of service delivery in Louisi-
ana. These include transition services
beyond employment considerations,
delivery of services on a vocational
technical school campus, and collabora-
tive teaming among agencies to ensure
that continuous support is provided
throughout the transition years.

Multi-District Outreach of
Transition Model for
Secondary Students with
Moderate and Severe

Contact: Paul Alberto
Department of Special Education
Georgia State University
University Plaza
Atlanta, GA 30303
Phone: 404 651-2310
Model: Project SETS (Supported Employ-
ment Transitional Services)
Implementation sites: Georgia

This project provides technical
assistance and information sharing
activities concuning the organization,
procedures, and techniques for second-
ary education and transition services for
students with moderate and severe
disabilities, originally demonstrated in
Project SETS. The original demonstra-
tion was in four Georgia counties. This
project provides sustained technical
assistance in seven counties in regions
around the State and provides struc-
tured activities for information sharing
and assistance to non-participating
counties.



41):: A""f4"111-4114-4,'%'5'-'44Mpi, "74

The model for outreach 1) assists in
LEA restructuring of the secondary
curriculum to focus on community-
based vocational instruction and
developing work training resumes
resulting in job training sites established
in the local business community, 2)
establishes three levels of interagency
transition committees, 3) establishes
transition classes for students one year
prior to graduation, 4) establishes
cooperative transition services and
procedures among school and adult
service agencies, 5) trains staffs in
instruction, data collection, supervision,
job coaching, and development of
workplace interactions, 6) assists
parents in participating in transition
planning and decision making, and 7)
provides for interactions among
individuals with and without disabili-
ties.

The project is a collaborative response
by the state Division for Programs for
Exceptional Students, Division of
Rehabilitation Services, Division of
Mental Retardation, Mental Illness and
Substance Abuse, and local education
agencies (LEAs) to the need for ex-
panded and viable transition program-
ming in Georgia. Expected results of this
outreach project include 1) models of
secondary education and transition will
be in place in all regions of Georgia, 2)
students, families, and interagency
staffs will be trained in those counties
receiving sustained technical assistance,
3) assistance will have been provided to
othcr counties requesting such assis-
tance, and 4) formalized structures will
be in place at the state, county, and LEA
levels to assure the ongoing viability of
transition services in Georgia.

Building Culturally Relevant
Community-Based Curricula
in Michigan
Contact: Sharon Field
Wayne State University
326 Justice Building
6001 Cass
Detroit, MI 48202
Phone: 313-577-2654
Model: Life-Centered Career Education
(LCCE)

Implementation sites: Michigan
The Developmental Disabilities

Institute, a University Affiliated Program
at Wayne State University, is collaborat-
ing with the Kent Intermediate School
District and Wayne County Regional
Educational Service Agency and night

local school districts in Kent and Wayne
counties to adapt and implement LCCE.
Teams of teachers from Grand Rapids.
Lowell, Rockford, Wyoming, Dearborn,
Inkster, River Rouge and Wyandotte are
working to improve outcomes of school
graduates with disabilities.

With technical assistance and training
coordinated by Institute staff, partici-
pating district's teams are incorporating
the LCCE framework, lesson plans and
assessments into several middle and
high school programs. Project activities
emphasize the following: 1) supporting
students' self-determination, 2) adapt-
ing the curriculum approach for the
culturally diverse groups of the school
districts served, 3) effectively using
community-based instruction, 4)
enhancing interagency collaboration, 5)
developing both internal and external
support networks for curriculum
development and revision, 6) involving
family members in planning the
transition process, and 7) disseminating
information about the project elsewhere
in Michigan and throughout the nation.

Among the most widely used func-
tional curricula, Life Centered Career
Education, developed by Donn Brolin,
University of Missouri, includes 22
competency areas in the categories of
Daily Living Skills, Personal-Social
Skills, and Occupational Guidance and
Preparation.

A major focus of this outreach project
is to modify LCCE as needed to ensure
successful community-based and
culturally relevant experiences for
students with disabilities. This requires
sensitizing both the curriculum and the
people using it to the cultural, ethnic,
religious, and racial diversity repre-
sented in each school district.

Career Ladders Program: A
Replication Project for Multi-
District Outreach
Contact: Shep Siegel
King County Vocational Special

Education Cooperative
Puget Sound ESD
400 SW 1K. d Street
Seattle, WA 98166-2209
Phone: 206-933-8811
Model: Career Ladders Program (CLP)
Implementation sites: Delaware, North
Carolina, Virginia, Kansas, California,
and Washington

The original Career Ladder Program
was funded as an OSERS three-year
model demonstration grant (1987-1990).
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The exemplary success rate (92%
employed or in postsecondary educa-
tion) of that project has resulted in its
permanent adoption by a partnership
between the San Francisco Unified
School District and the California State
Department of Rehabilitation.

The CLP components include 1)
supervised work experiences where, at
each school site, interns ( special needs
high school seniors) go to a real work
setting four days a week, three hours a
day, and receive systematic instruction
on job and job-related tasks, 2" weekly
Employment Skills Workshop where a
curriculum to increase and improve
attendance, social skills, job-keeping
skills, job skills, and job search skills is
taught/melded with a peer counseling
program that enables the interns to
master the emotional as well as behav-
ioral challenges of transition, and 3) a
highly developed, comprehensive
approach to ongoing services beyond
graduation, that are effectively coordi-
nated with state vocational rehabilita-
tion services.

Since every school district has its own
culture and approach to change, CLP
trainers have worked hard to refine the
two-day training that has become the
CLP centerpiece, and to convey the
principles of the program, so that
districts in replication can adapt it to
their special circumstances and have
full ownership of the results. For
example, in the Seattle School District,
CLP is embedded in the Belief Academy,
a program for inner-city youths with
learning and emotional disabilities. In
Renton, Washington, it is folded into
their existing Food Services Program. In
Berkeley, California, the Employment
Skills Workshop has been blended with
an ethnic studies program, and this and
the program in San Francisco have
experimented with service to younger
students. In Delaware, CLP will be
involved in a plan to set up a series of
regional transition centers around the
state, whose purpose will be to deliver
CLP-style adult services. One of the
greatest achievements is that in at least
four of six districts replicating the model
in Washington, the program is a Voca
tional Education Program that services
special needs students, as opposed to
the more segregated approach of it
being a special education "owned and
operated" program.

The most challenging aspect of the
CLP model is the ongoing availability of
transition services or connecting
activities that help students succeed and



avoid "falling into cracks" as they exit
high school. Though these connecting
activities are mandated by the School-
to-Work Opportunities Act, few ex-
amples exist of how they might work.

RESOURCES
From model
demonstration projects...

Thompson, A.R. & Dickey, K. D.
(1994). Self-perceived job search skills of
colle .e students with disabilities.
Rehabilitation Counseling Bulletin,
37(4), 358-370.

Full Citizenship, Inc. (1994). It's your
choice: Planning for life after high
school. (Mentor's manual, workbook,
and video). Lawrence, KS: Author.

To order, contact: Full Citizenship,
211 E. 8th Street, Suite F, Lawrence, KS
66044. 913-749-0603.

Aune, B. et.al. (1994). Career develop-
ment, employment, awl technology for
college students and graduates with
disabilities: An annotated bibliography.
(Rev. Ed.) Minneapolis, MN: Career
Connections and Careers On-line,
Disability Services, University of
Minnesota.

To order, contact: Betty Aune,
Disability Services, 12 Johnston Hall, 101
Pleasant Street, SE, Minneapolis, MN
55455. 612-624-4037.

Bohns, C. & Philipson, P.(1994).
Student planning and information
tracking system (includes software,
maintenance manual video of telecon-
ference available also). White Bear Lake,
MN: Northeast Metro Technical College

To order, contact: Earl Brunberg,
Northeast Metro Technical College,
White Bear I.ake, MN 55110. 612 -770-
2351

From the Institute...
Heal, 1..W. & Rusch, F.R. (1994).

Prediction of residential independence

of special education high school
students. Research in Developmental
Disabilities, 15(3), 223-243.

Heal, L.W. & Rusch, F.R. (in press).
Predicting employment for students
who leave special education high school
programs. Exceptional Children.

Johnson, J. R. & Rusch, F.R. (1994).
Integrated employment and vocational
services for youths and adults with
disabilities in the United States. In N.
Bouras (Ed.) Mental health in mental
retardation: The way ahead (pp.300-
318). Cambridge, England: Cambridge
University Press.

Johnson, J.J. & Rusch, F.R. (in press).
Secondary special education and
transition services: Identification of
issues and recommendations for future
research and demonstration. Career
Development for Exceptional Individu-
als.

Kohler, P.D. & Rusch, F.R. (1994).
Employment of youths with disabilities:
Outcomes, activities, and indicators.
Champaign, IL: Transition Research
Institute at Illinois, University of Illinois.

Leach, L.N. & Harmon, A.S. (1994).
Annotated bibliography on secondary
special education and transition services
(Vol. 9). Champaign, IL: Transition
Research Institute at Illinois, University
of Illinois.

McCaughrin, W.B.. Rusch,
Conley, R.W., & Tines, J. (in press). A
benefit-cost analysis of supported
employment in Illinois: The first two
years. Journal of the Muldhandicapped
Person.

Rusch, F.R. , Hughes, C., & Wilson,
P.G. (1995). Utilizing cognitive
stratgegies in the acquisition of employ-
ment skills. In W. O'Donohue & L.
Krasner (Eds.) Handbook of skills
training with adults. (pp. 363-382). New
York: Pergammon Press.

Rusch, F.R., Wilson, P.G., Hughes C., &
Heal, L W. (1994). A matched-pairs
analysis of co-worker interactions in
relation to opportunity, type of job, and
placement approach. Mental Retarda-
tion, 32, 113-122.

Tri-Talk Discussion
Group on the Internet

The Transition Research Institute has
established "tri-talk," an electronic
discussion group on the Internet that
allows communication among Ins;itute
staff, project directors, and others

interes..ed in transition. If you would like
to join this transition network and be
"online" to exchange ideas and informa-
tion, please contact the Institute.
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Conferences
and Workshops
Evaluation Technical
Assistance Workshops

The Transition Research Institute will
host an Evaluation Technical Assistance
Workshop on February 23, 1995, at the
Institute. This workshop will focus on
the evaluability assessment model as a
way for new projects to determine,
project evaluation and planning needs.
Information will be forthcoming to all
current project directors.

In conjunction with the Annual
Project Directors' Meeting, the Institute
will sponsor an Evaluation Technical
Assistance Workshop on Wednesday,
June 7, 1995, Key Bridge Marriott Hotel,
Arlington, VA. Michael Patton, noted
evaluator, will be presenting on utiliza-
tion-focused evaluation. Information on
workshop registration will be forthcom-
ing with Annual Meeting registration
material.

Transition Research
Institute's 10th Annual
Project Directors'
Meeting

The 10th Annual Project Directors'
Meeting is planned for June 8-9, 1995,
Key Bridge Marriott Hotel, Arlington,
VA. Please mark your calendars. Details
and agenda will be sent to all project
directors and invited guests in January,
1995.
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Gradu.te Student
Trainm 0 pa: ramifies40,

interdisciplinary
Transition Doctoral
Training Program

Advanced graduate training with
assistantships that provide experiences
in research, evaluation, and technical
assistance are available. A special
emphasis is placed on recruitment of
minority students for these positions.

For more information on the
Institute's support activities, in particu-
lar, graduate training at the University of
Illinois, contact:
Dr. Frank IL Rutzch or
Dr. Paula D. Kohler
Transition Research Institute at Illinois
College of Education
University of Illinois at Urbana-
Champaign
113 Children's Research Center
51 Gerty Drive
Champaign, Illinois 61820
(217) 333-2325
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Rehabilitation Counseling

The Division of Rehabilitation Educa-
tion Services at the University of Illinois
is seeking applicants for Masters level
graduate training in rehabilitation
counseling, with program emphases
available in either supported employ-
ment or transition services. Graduates
are eligible to sit for the CRC Exam.
Assistantships and traineeships are
available for qualified applicants.
Individuals from diverse cultural back-
grounds and individuals with disabilities
are encouraged to apply.

For more information, contact:
Dr. John S. Trach
Division of Rehabilitation Education
Services
1207 South Oak Street
Champaign, IL 61820
(217) 333-4622 (Voice)
(217) 333-1970 (TDD)
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